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CHAPTER I 
INTRODUCTION 
Statement of the problem.-- The problem was to assemble 
a collection of methods, materials, and equipment suitable fo 
teaching the gifted child in the social studies area of the 
regular classroom in the elementary school. 
Purpose of the study.-- The purpose of this study is to 
provide in one volume a comprehensive list of suitable mater-
1 ials, equipment and enrichment activities for effective teach-
ing of gifted children in the social studies area of the 
regular elementary school classroom. 
Justification of the study. -- Although there bas been 
much interest and activity shown in recent years in the educa 
tion of the gifted child, many of the findings have been in 
the field of the gifted child 1n high schools or colleges. 
\Yhere a study was made on the elementary level, the report 
often was of a general nature covering all subjects and grade 
The provisions in this study have been compiled and ar-
ranged to give the maximum service to the educator and so 
enable him to be of greater service to the gifted child in 
developing his potentialities. 
Scope and limitation.-- Although the practice of accel-
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I eration was extensively adopted throughout the country in the 
1 early 1930's, it was discovered that this was not a satis-
factory solution to the problem of providing for individual 
differences. Other solutions employed were the use of extra-
curricular activities, special classes, individual instruction 
and enrichment programs. 
Enrichment programs were instituted in many school sys-
tems during the 1940's, and today there seems to be an in-
creased tendency to enrich the curriculum for the gifted chil~ 
rather than to accelerate him in school.1/ 
Through an enrichment program the gifted child will be 
called upon to demonstrate original thought and creative ex-
pression. These children will be provided the opportunity to 
acquire additional learnings and appreciations of art and 
music in conjunction with the social studies courses. These 
experiences should develop and strengthen the ability to con-
centrate, to use imagination, and to make generalizations . 
There should be so many interesting possibilities for wider 
exploration on their part that these children will be con-
stantly challenged to exert them3elves to achieve beyond the 
level of the collective accomplishment of their class. 
The gifted child's natural craving for superiority will 
find its outlet in original and worth-while contributions to 
the group rather than in the attainment of higher competitive 
1/ 
-Paul A. Witty, ed., The Gifted Child (Boston: D. c. 
Heath Company, 1951), p. 17. 
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marks on standardized performance.g/ 
After much study and research on the subject, it has be-
come clear that the major finding of the study is that apec1~ 
helps for gifted children are relatively scarce. This may be I 
due to the fact that many helps arise from the classroom spon-
taneously as the different topics of study arise. It may be 
due also to the excellent teachers who day by day inspire, 
encourage and instruct without leaving a written record of al 
activities. 
In this study it will be noted that the materials are 
only representative of the innumerable possible activities in 
the social studies area. 
g;City of San Diego, California, Curriculum Monograph, 
Grade V, A Unit on Our Use of Water {San Diego: Education 
Department, 1938-19391, P• 19a. 
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CHAPTER II 
TEE GIFTED CHILD IN SCHOOL 
1. Identification 
Identification.-- The need for early and a ccurate iden-
tification bas long been accepted. Interest as well as ap-
titude is important when considering these children. Social 
factors are valuable supplementary criteria to be included. 
standardized tests.-- The results of reliable standardiz 
tests have been practically unanimously accepted in some areas 
as the true means of identifying those ot outstanding ability, 
but these results are not the only means of identifying the 
gifted. 
Teacher observances.-- In the regular classroom it is 
true, as Marten~relates, that every teacher bas at times 
been astonished by the keen insight and reasoning ability of 
some child in his room who not only learns quickly, but who 
reaches tar beyond the class in the questions which he asks 
and problema which he solves. 
Thus, it is the teacher's systematic observances together 
with cumulative records, marks on report cards, and conference 
~Elise H. Martens, Teacher's Problems with Exceptional 
Children: Gifted Children, Pamphlet No. ~1 {Washington, b.rr.: 
U.S. Office of Education, 1935), P• 8. 
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with other teachers which will give the most reliable indica-
tion of the giftedness of classroom pupils. The Teacher's 
Guidance Handbook!lis a most complete and detailed systematic 
guide of teacher observances. 
2. General Provisions 
Acceleration.-- The oldest type of provision for the 
gifted child has been that of acceleration or skipping grades. 
Three years• work may be done in two, or two years• work done 
in one. 
The chief criticism of skipping grades is that the child 
may miss much basic content material which is never covered 
in other grades. Another objection is that he will be asso-
ciating with children who are much more mature, physically, 
emotionally, and socially. 
When employing rapid-moving grades, the factor of the 
same physical, emotional and social maladjustment is again an 
objection. 
Special classes.-- Several school systems have set up 
special classes or major work classes, as they are sometimes 
called. These differ from the rapid-moving classes in that 
there is no attempt to shorten the period of formal education. 
Each room is turned into a laboratory where the child is per-
mitted to work and learn to the limit of his ability; more 
!/Jack Kough and Robert E. DeHaan, "Identifying Children 
with Special Needs," Teacher's Guidance Handbook, Vol. I 
(Chicago: Science Researcn Issociates, 1955), p. 18. 
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careful attention can be given to working out suitable pro-
grams for the needs of the individual pupils. 
Objectors to special classes point out that they are not 
democratic. They are of the opinion that pupils may become Jl 
conceited and that the pupils with superior ability are neede I 
in the regular classroom to provide incentive for the 
Assistance for teachers . -- Realizing the need to 
others. ~ 
utilize 
the presently available teaching personnel, some school ad-
ministrators have taken steps to give assistance to teachers 
which will lead toward adequate educational arrangements for 
the gifted child. At the present time a substantial portion 
of the school day is spent by the teacher with duties which 
do not require professional preparation. These duties could 
be performed by persons without experience or training in pro, 
!essional education. Lay people can be effectively used as 
teacher assistants,thereby leaving the teacher free to devote 
a greater portion of her time in activities directly related 
to her knowledge, skills, and highly specialized training. 
The major purpose of this method is to increase the quality 
of instruction and to provide for individual differences for 
those who now are being educated in overcrowded regular or 
special classrooms. With the selection, training, and utiliz 
tion of such lay persons, teachers can make better use 
valuable time to give greater personal attention to growth 
and development of the child.§/ 
Morris 
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Enrichment in the regular classroom.-- In order to avoid 
any undesirable effects from either acceleration, rapid-moving 
or major work classes, many schools have set up enrichment 
programs which can be carried on in the regular classroom. 
These programs provide for a wide variety of activities in ad 
dition to the regular class work. They might include supple-
mentary reading, special projects, and simple research. 
Los Angeles bas come to believe, after eighteen years of 
experience, that enrichmsnt is largely a matter of methods 
' rather than of changes in subject matter or materials. Thus, 
course requirements which now exist can be made to enrich the 
lives of children if they are "pupil-purposed" and taught 
through actual pupil experience. 
The enrichment program will bring children happiness in 
work and freedom for development, train them for leadership, 
bring out initiative and research ability, teach children bow 
to study, and develop a sense of responsibility for others.~ 
Enrichment is a teaching procedure; special classes and 
acceleration programs are administrative devices.1/ 
Research findings.-- Gaffney compiled his rearcb finding 
and reported that a well-balanced program for the gifted chil~ 
1/cbarles Herbert Andrews, "A Survey of Curriculum Mater! 
of Value for the Teaching of Gifted Elementary School Childre 
in the Language Arts," (unpublished Master's thesis, Boston 
University, 1957), pp. 8-13. 
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should: 
1. Give work to the class as a whole, but include some 
activities on a more advanced level. 
2. Give opportunities for realizing the value of their 
own contribution. 
3. Give group work so that this child can develop leader 
ship and ability to work with others. 
4. Give creative work as an emotional outlet. 
5. Recognize the need for meeting personality problems.§} 
It should be emphasized that specific activities should II 
be presented that will strengthen the child's ability to studj. 
He should have work that will use scientific method, hypothesi~, 
collection of data, experimentation, controls, testing and 
evaluation by prediction. The program should challenge the 
full use of his abilities. 
~Theresa w. Gaffney,et al, "Abstracts of Theses on the 
Gifted Child Done Between 1923 and 1957 at Boston University 
and Columbia University," {unpublished Master's thesis, Boston 
University, 1958), pp. 20-39. 
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CHAPTER III 
ENRICHMENT MATERIALS FOR THE REGULAR ClASSROOM 
1. Suitable Materials and Equipment 
Necessity for extensive equipment.-- The gifted child 
rapidly consumes large quantities of material because of his 
keen interest and intense desire to delve deeper into an area 
of study. He needs rich experienc~s which will give breadth 
and depth to his learning;~therefore, materials and equipmen 
to gain these experiences must be provided . The following 
basic equipment should be included in every classroom: 
Either of the following unabridged dictionaries: 
1. Potter, Noah, Webster's New International Dictionary 
of the English Language, 2rid Edition. Springfield, 
Massachusetts: G. c. Merriam Company, 1955. 2011 pp. 
2. Fernals, James c., Funk and Wagnalls New standard 
Dictionart of the English Lan~age. New York: FUnk 
and Wagna~s Company, 1940. lO pp. 
At least one, and preferably more, of the following list 
of encyclopedias and almanacs should be included: 
1. Yust, Walter, editor, Enc{cloledia Brittanica. 
Chicago: Encyclopedia Bri tan ca, Inc., 1956. 
2. Dudley, Lavinia P., editor, The Enctclopedia ~ricana 
New York: Americana, Incorporated,954. 
2/Marian Scheifele, "The Gifted Child in the Regular Class~ 
room, 11 Practical Suggestions for Teaching (New York: Bureau of 
Publications, Teachers Col~ge, Columbia University, 1953), 
p. 50. 
-9-
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3. Couch, William T., editor, Collier's Encyclo~edia. 
New York: F. Collier and Sons Corporation, 1 56. 
4. Zim, Herbert s., editor, Our Wonderful World. Chicag 
Spencer Press, 1957. 
5. McLoughlin, E. V., editor, The Book of Knowledge. Ne 
York: Grolier Society, Inc., 1958. 
6. Wright, Ernest and Mary Heritage Wright, editors, 
Richards Tropical Encyclopedia. New York: The Richa 
Company, Inc., 1957. 
7. Merrick, Helen Hynson, editor, Lands and People. New 
York: The Grolier Society, Inc., 1957. 
8. Barrows, Marjorie, editor, The Children's Hour. Chi-
cago: Spencer Press, Inc., l9S4. 
9. Jones, J . Morris, editor, The World Book Encyclopedia. 
Chicago: Field Enterprises Corporation, 1958. 
10. Ford, Guy Stanton, editor, Compton's Pictured Enc,c-
lopedia. Chicago: F. E. Compton and Company, 195 • 
There should be a copy of the World Almanac in every roo 
as well as Who's Who In America . There should be a weekly 
newspaper for the grade and higher, as well as: 
l. a conservative daily paper, and 
2. an extreme liberal daily paper to compare with the 
others so that both sides may be seen and judged. 
Wall Maps and Globes 
l. Wall map with tbe Mercator projection 
2. wall map with the globular projection 
3. Azimuthal projection wall map 
4. Semi-elliptical projection wall map 
5. Polar projection wall map 
6. Globes, cradle mounted, desk size for individual 
instruction 
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Each classroom should have at least one atlas. Some 
suggestions are: 
1. Centennial Edition. New York: Rand McNally Co., 1957. 
2. Our Global World. New York: Gregg Publishing Co.,l94 
3. Goode's School Atlas. New York: Rand McNally Co.,l949 
4. Abridged Elementar~ School Atlas. Boston: Denoyer-
Geppert Company, I 58. 
Standard Audio-Visual Materials 
1. Projectors of all· kinds, movie, fi~strip, opaque, 
and overhead . 
2. F.M. radio 
3. Television 
4. Tape recorder 
5. Recordings which may be secured from Kaydan, 12754 
Ventura Boulevard, Studio City, California 
6. Tachistoscope 
7. Record player 
8. Kits for preparing slides 
9. Typewriter 
10. Bulletin boards 
11. Flannel boards 
12. Enrichment packages (teachers should keep useful "~ 
out" materials, such as scraps of wire, paper cartons, 
old magazines, worn-out cooking utensils, and puzzlea. l 
13. Pictures • . Two good sources are: 
a . Miller, Bruce. Riverside, California 
b. Letcher Visual Aids. 1 Logan Circle, Washington 5, 
D.C. 
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14. Phonograph records. Suggested sources: 
1. 
2. 
3. 
1. 
2. 
3. 
4. 
5. 
6. 
a. The Stanley Bowman Company. 513 West l66th Street 
New York 32, New York. 
b. The R.C.A. Victor Society of Great Music. 345 
Hudson Street, New York 14, New York. 
Anthologies and Reference Books 
Ro~et • s Thesaurus of the En~lish Lansua~e 
Volumes of Poetry 
Bartlett's Familiar ~uotations. Boston: Little, 
Brown and Co., l95l. 
Special Classes of Library Books 
Au tobi ographie s 
Biographies 
Historical novels 
Adventure stories of near and far 
Non-fiction 
Tra ve 1 ogue s 
Graded Reading Books 
Baker, N. B., Henry Hudson, Knopt Publishing Co., 1958. 
$3.00 Grades 5-8 
Butler, Evelyn I., Alaska: The Land and The People, 
Viking Press, 1957. $3.oo Grades 6-9 
Dugan, James, Cousteau, Undersea ExPlorer, Harpers Bros., 
1957. $3.50 Gradi8(7-9 
Efiert, Virginia, Mississippi Calling, Dodd Co., 1957. 
$3.50 Grades 7-9 
Gallant, Roy A., ExJloring the Weather, Garden City Books 
1957. 2.00 Grades 5-8 
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Judson, Clara, Benjamin Franklin, Follett, 1957 . 
$3.50 Grades 6-8 
Meadowcroft, Enid, Daniel Boone, Crowell Publishers, 1957! 
$2.75 Grades 3-5 I 
McNeer, Ma7, Abraham Lincoln, Houghton Mifflin Co., 1957. 
$3.50 Grades 5-9 
Sechrist, Elizabeth, It's Time for Thanksgiving, Macrae 
Smith Company, 1957. $3.56 rades 4-8 
Syme, Ronald, Jacques Cartier, Crowell Publishing Co., 1957 
$2.50 Grades 4-6 
Yap, Diosado N., Know Your Congress, Capital Publishers, 
1958. $2.00 Grades 4-8 
Children's Magazines 
American Girl, Girl Scouts of America, 155 E. 44th Street 
New York 17, New York. 
American Junior Red Cross News, American National Red 
Cross, Washington 13, D.C. 
Arizona Higpways, Phoenix, Arizona. 
Badgers Historz, State Historical Society of Wisconsin, 
Madison 6, Wisconsin. 
Boy's Life, Boy Scouts ot America, 2 Park Avenue, New 
York 16, New York 
Canadian Audubon, Audubon Society of Canada, 181 Jarvis 
Street, Toronto 2, canada. 
Child Life, 136 Federal Stree t, Boston 10, Mass. 
Children's Activities, Child Training Association, Inc., 
1111 South Wabaan Avenue, Chicago 5, Illinois 
Children's Dif!st, Parent's Magazine Subscription Office 
Bergerifle d, New Jersey. 
CUrrent Events, American Education Publishing Co., 400 
South Front Street, Columbus 15, Ohio. 
E!plorer, 351 Fourth Avenue, New York 10, New York. 
13 
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Geographic School Bulletin, National Geographic Society, 
Washington 6, D.C. 
Gopher Historian, Minnesota Historical Society, St. Paul 
Minnesota. 
Hlghli~hts tor Children, 37 East Long Street, Columbus, 
ono. 
Junior Natural Histop:, American Museum of Natural Histor: 
Central Park Wes at 79th Street, New York 24, N.Y. 
Junior Scholastic, 351 Fourth Avenue, New York 10, N.Y. 
Nature Magazine, American Nature Association, Washing-
ton 6, D.C. 
News Time, 351 Fourth Avenue, New York, New York. 
Popular Mechanics, 200 East Ontario St., Chicago 11, 
Illinois. 
Read, American Education Publishing Co., 400 South Front 
----Street, Columbus 15, Ohio. 
Science World, 575 Madison Avenue, New York 22, New York. ~ 
You~ America, Strong Publishing Co., 431 East 57th St., 
ew York 22, New York. 
Yo~ Citizen, Civic Education Service, 1733 K Street, NW 
aablngton 6, D.C. 
Plays, Plays, Inc., 8 Arlington Street, Boston 8, Mass. 
Usefulness of extensive equipment.-- Through the media 
ot visual aids and construction materials, reading is said to 
be more meaningful and learning in content areas more ettectiv 
tor the gifted child. Donated scrap books and projects should 
be kept from year to year until there is a wealth of valuable 
material on hand. Through these materials and equipment the 
individual needs of the pupils are met. 
14 
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CHAPTER IV 
GENERAL ENRICHMENT ACTIVITIES 
1. Research Work 
Enrichment.-- Additional work is not to be considered as 
enrichment if it is merely "more of the same" type of activity 
Research is that activity in which the bright child studies a 
given unit in more detail, with broader scope and deeper mean-
ing, than the rest of the class. 
Pupil specialties.-- A good illustration of research work 
is the pupil specialties.!Q/ The pupil reads extensively, 
works with different materials, exhibits independence, demon-
strates insight, and learns to share his findings with the 
group. McHugh says: 
A pupil specialty is an activity in which a child 
uses the tools of research available to him to find out 
as much as possible about a topic, area, or project. 
After the child has amassed considerable knowledge on a 
particular subject, he becomes a 'specialist' on that 
subject. Hence, the term, specialty. As opposed to the 
traditional booklet-type report, or oral report, the 
specialty is presented orally by means of informal talks 
or plays, while the child's materiatifore displayed on 
bulletin boards and project tables.~ 
121nonald D. Durrell and Leonard J. Savignano, "Classroom 
Enrichment Through Pupil Specialties," Journal of Education, 
Boston University,(February, 1956), pp. 1-31. 
ll/Walter J. McHugh, "SUggestions for Teachiz:g w1 th Pupil 
1
specialties," Pupil Specialty Guide Book (Dedham: Reading Aids 
Press. 
-15-
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2. Construction Work 
Much of this would be in the following areas: 
1. Haps 
a. Salt and flour 
b . Plastic 
2 . Charts 
3. Dioramas 
4. Slides 
5. Costumes 
6 . Posters 
7 . Tape recordings 
a. Puppets 
9. Models 
10. Demonstration apparatus 
11. Sand tables 
12. Flannel boards 
13 . Ele ctr1c boards 
14. Reproductions of transportation modes 
3 . Dramatic Activities 
Dramatic efforts could be in these areas: 
1. Culmination of units or projects 
2. Assembly programs 
3. Holiday programs 
4. Creative Work 
Literary activities: 
u 
1. Room newspaper and school newspaper 
2. Diaries (a boy in Plymouth) 
3. Lists (surprises Columbus experienced) 
4. Write letters £or materials 
5. Guides (to ~rican settlements in 1700) 
6. Ship's log 
7. Who's Who in American History (before 1620) 
a. Letters from sailors or exploring parties 
9. Rules for a colony to follow 
10. Dictionary of antiques 
11. Newspaper headlines 
12. Invitations 
13. Thank-you notes 
14. Pen pals 
a. Overseas 
b. Different parts of United States 
15. An ad, such as William Penn might have used in 
Europe to advertise America 
16. Radio programs 
17. Write a test on a completed unit 
18. Announcements 
19. Sumnarie s 
20. Historical book reviews 
21. Series of bulletins from war correspondents covering 
tbe Revolutionary War 
22. Write history of a state or city 
23. Write "yarns" similar to those spun by Davy Crockett 
24. Directions for making dioramasl! etc. 
17 
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25. Keep recordsW 
Artistic activities would include: 
1. Murals 
2. Filmstrips 
3. Comic strips 
4. Illustrations 
5. Pantomimes 
5. Projects 
In working on projects, the gifted child could: 
1. Elaborate on what the average chil d does 
2. Pres ent a special facet of an entire class unit 
3. Become a research person for the class unit. A re-
search person is one who acquires, reads, and pre-
sents to the rest of tbe class all extra reference 
and supplementary publications for additional in-
formation on the subject studied. He might explore 
the community, interview people, and make arrange-
ments for visits from resource persona. 
6. Contests 
The gifted child should be expected to participate in 
contests within the school, on the local level, and also on 
the regional and national level. 
7. Advanced Work 
Research.-- Research would be in own text, in text of a 
ID'B. Alice Crossley, "Can We Help Children To Write?'' 
Journal of Education, Vol. 139 (February, 1957), Boston Uni-
versity, Pp. 13-19. 
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higher grade, with high abilitygroups working faster than the 
others on independent work. Research problem3 would be as-
signed by the teacher or discovered by the pupil. 
a. Puzzles 
Puzzles could be made by the gifted pupils on many phaseE 
of the social studies curriculum. These puzzles would be in 
the nature ot: 
1. Crossword puzzles 
2. Labyrinth puzzles, in which one finds the solution by I 
using clues 
3. Puzzles ot identification, in which a series of events 
is reported and the question why is to be answered 
They could be solved by other pupils and should be ad-
vanced sufficiently to present a challenge. 
9. Reports 
Written.-- All written reports should be bald to the 
standard adopted by the teacher for her specific activity. 
Research topic reports should be prefaced with the following 
questionnaire:~ 
1. Is my information accurate? 
2. Is the material important to my subject? 
3. Did I exhaust all sources of information? 
4. Do I know my subject well? 
s. Have I put it in good order for reporting? 
6. Do I have new and interesting words for my report? 
~McHugh, op. cit., P• 9. 
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7. Are my facts and events in the order in which they 
happened? 
8. Is the beginning of my report going to make the class 
interested? 
9. Has someone listened to me give my report before I 
give it to the class? 
Oral reports.-- Oral reports will consist of: 
1. Current events 
2. Book reviews 
3. Debates 
4. Panel discussions 
20 
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CHAPTER V 
SUGGESTED SPECIAL ENRICHMENT ACTIVITIES 
1. Scope of Enridnment Activities 
Greatest opportunity.-- Tbe enrichment program in the 
regular classroom offers the greatest opportunity for the 
achievement of goals of all the various procedures that are 
particularly adaptable to the education of the gifted pupil. 
Enrichment combines experiences that are the same as those of 
average students but dirfer in scope, depth, and level. 
Teacher's role.-- The teacher's role in insuring the 
success of the gifted child is tremendous. He must utilize 
all of the resources at his command, including his own person-
ality and teaching skill to enrich the gifted child 's exper-
iences and help him grow toward self-realization. If the 
teacher fultills his responsibility, be contributes richly to 
the progress of mankind and civilization. 
Contributions of the gifted.-- The contributions of the 
gifted, both as creative leaders and intelligent followers, 
are needed 1n all fields of endeavor. Opportunities for 
planning, arranging, and managing can be provided through 
many such undertakings, as or similar to, the following: 
-21-
If the Class is Studying: 
The legends and myths of 
California (or any given 
state) 
Egypt and the Nile River 
The Gifted Child Might: 
Read further in this area, 
at a higher reading and 
interest level. 
1. Write a play composed of 
conversations between 
tourists sitting on the 
deck of a Nile steamer. 
2. Do research reports on: 
a. Pyramids 
b. Sphinx 
c. Invention of paper 
d. First written languagE 
e. Mosques 
3. Interview Ancient World 
as a person, using "This 
Is Your Life" format. 
4. Dramatize a group of 
scientists speaking with 
a talking sphinx. 
5. Dramatize characters step~ 
ping out of a history 
book and talking about 
themselves. 
6. Demonstrate the operation 
of irrigation. 
22 
Egypt and the Nile River 
(Continued) 
Local history through 
field trip a. 
I History through drama-
tizations . 
Money of a country, past 
and present. 
7. Dramatize an interview w1 th 
an Egyptian family whose 
members talk about their 
ancestors, their work, and 
their family life. 
8. Construct a shadoof. 
9. Do research on desert crops. 
10. Construct a desert oasis. 
Plant carrot seeds. 
1. Make independent visits to 
the historic spots for back-
ground material. 
2. Interview resource persons 
in the community. 
1. Do research to find early 
songs for use in the play. 
2. Plan costumes, props, after 
doing research to be autben-
tic. 
3 . Type the dialogue for indi-
vidual members of the cast. 
1 . Make up problems using 
money, past and present. 
2. Do research on the minerals 
I 23 
used in making money, past 
~~====~===================================anla=p~resse~n~,~~.================ir========l 
r~ 
The growth of a state, 
or country, or city. 
The pioneers. 
Early llt'e in Amari ca. 
1. Trace the deeds by which thE 
property has been trans-
ferred since the original 
land grant was made until 
the present school site was 
chosen. 
2. Show important events tba t 
happened during times of 
different ownership. 
1. Compare the responsibilities 
or the pioneers with those 
of family members today, 
drawing conclusions as to 
differences. 
2. Construct a fire tender. 
3. Do research on early homes, 
homes in the woods and homes 
on the plains. 
4. Prepare a dramatization of 
D eniel Boone 's return for 
his wife. 
1. Write a play about Fulton's 
first voyage with the steam-
ship. 
24 
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Early life in America. 
(Continued) 
Colonial America. 
Location of the earth in 
our Solar System. 
Transportation 
2 . Prepare a reenactment of 
Henry Hudson's feast with th1 
Indians. 
3 . Dramatize Penn's signing the 
treaty with the Indians. 
1. Prepare a debate on: 
Resolved: The American Col-
onists should not be taxed 
without representation. 
2 . Prepare a mural of the eve~ 
leading up to the Revolu-
tionary War. 
1 . Construct a model of the 
Solar System with balloons 
or with plastic. 
1. Make models and dioramas of 
early forms of transporta~ 
2. Paint a mural showing the 
evolution of transportation. 
25 
I 
CHAPTER VI 
SUMMARY AND CONCLUSIONS 
Since the gifted child bas the ability to handle signif-
icant and abstract ideas, he should be provided with stimu-
lating activities to develop this ability. 
Enrichment consists in giving the gifted children oppor-
tunity to go deeper and range more widely than the average 
child in his experiences. 
Many experiences will be developed from the classroom 
situations, from the stimulation provided by the teacher and 
from outside stimuli. 
The results of this study would seem to indicate that 
the suggested activities and exercises will be found useful 
in providing for the gifted child in elementary social studief 
The social studies area is so vast it is impossible to 1 
include all the varied activities applicable to all situations 
This study has attempted to present salient points to be con-
sidered, and to suggest pertinent points for establishing the 
proper learning atmosphere for the gifted child in the regu-
lar classroom. 
Suggestions for further study.--
1. A study to determine usefulness of puzzles in devel-
oping the scientific method of problem solving. 
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2. A study to determine the relative abilities of the 
more gifted in relation to the gifted. 
3. A study of additional practices and techniques to be 
used in the social studies area of the elementary 
school. 
4. A study of the results ot the application of these 
activities and provisions . 
5. A study of the results of enrichment programs on 
regular classroom pupils as compared with the regular 
classroom pupils without the enrichment program for 
the gifted child. 
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